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Abstract 

Submitted: 20/12/2025 Lectures are often perceived as a conventional 
teaching method that is less relevant to modern 
learning demands, which emphasize student 
participation. However, in educational practice, 
lectures are still widely used and have certain 
pedagogical functions that cannot be fully replaced 
by other methods. This article aims to conceptually 
examine the relevance of the lecture method as a 
learning method that is still widely used in various 
learning contexts, particularly within the 
framework of contemporary pedagogy. This article 
uses a literature review method with a qualitative-
descriptive approach, through critical analysis of 
scientific literature, pedagogical books, and 
relevant research results that discuss lecture 
methods and modern learning. The results of the 
study show that lecture methods remain relevant 
when used proportionally, reflectively, and 
adaptively, especially for conveying conceptual 
frameworks, building initial learning orientation, 
and explaining abstract and systematic material. 
This relevance is even stronger when the lecture 
method is combined with interactive strategies, 
learning media, and the use of educational 
technology. The implications of this study 
emphasize the importance of repositioning the 
lecture method not as a single method, but as an 
integral part of a flexible and contextual learning 
strategy, so that it can support the achievement of 
learning objectives in a more meaningful way. 
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INTRODUCTION 

A true educator plays a strategic role in determining the achievement of learning 
objectives. This role is not only related to mastery of teaching materials, but also 
includes the ability to manage the classroom and select learning methods that are 
appropriate to the characteristics of the students and the learning context. In order to 
achieve optimal learning outcomes, teachers are required to be able to apply learning 
methods appropriately, effectively, and responsibly in a pedagogical manner (Fentari et 
al., 2023). The selection of inappropriate learning methods can result in low student 
participation and limited conceptual understanding. Learning methods cannot be 
assessed solely on the basis of their novelty, but rather on their suitability to learning 
objectives and needs. Therefore, studies on learning methods, including long-
established methods such as lectures, remain urgent in the discourse on education 
(Ananda & Amiruddin, 2017).  

In educational practice, various learning problems are still commonly 
encountered, especially in subjects that are considered abstract or require deep 
conceptual understanding. Students often associate certain learning activities as 
monotonous, one-way, and focused solely on memorization. This condition leads to low 
cognitive engagement of students in the learning process and results in a weak 
understanding of the material. One factor often associated with this problem is the 
dominance of the lecture method without reflective and contextual management. As a 
result, the lecture method is often perceived as outdated and irrelevant to the demands 
of modern learning. In fact, the main problem does not lie in the method itself, but in 
the way teachers apply it in the learning process (Abduhrohman et al., 2025; Syamsurijal 
et al., 2023).  

The lecture method is essentially a method of delivering learning material verbally 
by teachers to students in the classroom. In this method, teachers act as the main 
conveyors of information, while students are in the position of receiving the knowledge 
conveyed. This characteristic is often criticized because it is considered to place students 
as passive subjects and limits the space for critical thinking and academic dialogue. 
However, the lecture approach cannot be automatically positioned as an ineffective 
method. In certain contexts, especially in the early stages of learning or when the 
material requires systematic conceptual explanations, the lecture method actually has 
a strategic function in building students' thinking frameworks. Thus, the effectiveness of 
the lecture method is highly dependent on the teacher's pedagogical competence in 
managing the delivery of material in a communicative and reflective manner (Marom et 
al., 2025; Sari et al., 2022). 

Effective learning basically requires active interaction between teachers and 
students. Teachers' active role in managing learning should encourage students to be 
active in thinking, understanding, and reflecting on the material being studied (Fitrianti 
& Hidayati, 2025). In this framework, the lecture method should not be understood as a 
rigid, one-way communication process. The lecture method can be developed to be 
more dialogical through the use of provocative questions, contextual illustrations, and 
linking the material to the experiences of the learners. With proper management, 
lectures can actually serve as a conceptual bridge that helps learners understand the 
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main ideas before entering into more participatory learning activities. Therefore, the 
relevance of the lecture method lies in its flexibility of use, not in its conventional form. 

Updates in learning do not always mean eliminating old methods, but rather 
repositioning and reorienting them so that they remain in line with educational 
objectives. In this context, the lecture method needs to be understood as part of a 
broader and more integrative learning strategy. Teachers are required to be able to link 
lectures with learning objectives that emphasize understanding, analysis, and reflection 
on the part of students (Tambak, 2014). Advances in educational technology have 
opened up opportunities to strengthen lecture methods through the use of digital 
media, such as interactive presentations, instructional videos, and online learning 
resources. The integration of this technology means that lectures are no longer 
monotonous, but rather a means of conveying ideas in a contextual and engaging 
manner. Thus, lecture methods can continue to adapt to the dynamics of modern 
learning (Anjani et al., 2025). 

The paradigm shift in learning requires support from various parties, including 
teachers, educational institutions, and the social environment of students. Teachers 
need professional development opportunities to evaluate and improve their teaching 
practices, including the use of lectures. Educational institutions have a responsibility to 
provide pedagogical training that encourages teachers to use lectures in a reflective and 
innovative manner. On the other hand, challenges still often arise, such as the limited 
pedagogical ability of teachers to manage lectures interactively and the tendency to use 
this method routinely without evaluation. These conditions emphasize that the problem 
of learning does not lie in the lecture method itself, but in the low level of pedagogical 
awareness in its use (Prayogi, Shilla, et al., 2025; Wedi, 2016). 

Based on the above description, it can be understood that the lecture method still 
has significant potential and relevance in learning when used consciously, 
proportionally, and contextually. This method is still needed to convey conceptual 
frameworks, systematic explanations, and reinforce students' initial understanding of 
learning materials. However, conceptual studies that place the lecture method in the 
perspective of modern pedagogy are still relatively limited and are often marginalized 
by the dominance of empirical research based on active methods. Therefore, this article 
was written with the aim of conceptually examining the relevance of the lecture method 
as a learning method that is always relevant. This study is expected to provide a 
theoretical contribution in emphasizing that the lecture method is not an outdated 
method, but rather a pedagogical approach that remains strategic when managed 
reflectively and adaptively in accordance with the demands of today's learning. 

 
RESEARCH METHODS 

This article was written using a qualitative research approach. Qualitative research 
is research based on natural contexts with the aim of interpreting phenomena in depth 
through various data collection and analysis techniques. This approach was chosen 
because it is in line with the research objectives, namely to understand and describe the 
reality of thinking and scientific constructs regarding the relevance of using lecture 
methods in learning (Prayogi, Nasrullah, et al., 2025; Prayogi & Nasrullah, 2025). With 
this approach, the research does not focus on statistical generalization, but on the 
meaning, interpretation, and critical reading of ideas developed in the literature related 
to lecture methods in the context of pedagogy. 

The writing process for this article began with researching, selecting, and analyzing 
relevant reference sources, namely scientific articles, books, research reports, and other 
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academic writings discussing the application of lecture methods in learning  as well as in 
the context of pedagogy in other subjects. These sources were obtained through 
physical and digital libraries, scientific databases, and publicly available media. The next 
stage was to synthesize the data through a process of review, theme classification, and 
conceptual interpretation to find patterns, arguments, and the relevance of using the 
lecture method in the era of modern education. Thus, this article is not a field research 
report, but a conceptual study that aims to formulate a theoretical and reflective 
understanding of the position, potential, and challenges of the lecture method in 
learning based on existing findings and scientific discourse. 

 
RESULTS AND DISCUSSION 
Characteristics and Position of the Lecture Method in Contemporary Learning 

Conceptually, the lecture method has the main characteristic of being a learning 
method that emphasizes the oral, systematic, and structured delivery of information by 
the teacher to the students. In the context of learning, lectures serve as a means of 
transferring conceptual and abstract knowledge, especially when the material requires 
chronological explanations, logical reasoning, and the presentation of a complete 
framework of thinking. This characteristic makes the lecture method inseparable from 
educational practice, especially in the early stages of learning. In contemporary learning, 
lectures are no longer understood solely as a one-way method, but as a pedagogical 
strategy that can be developed reflectively. Therefore, the position of the lecture 
method needs to be understood proportionally, not as a method that has been 
abandoned, but as an approach that has been repositioned according to learning needs. 
This shows that lectures still have an essential function in the structure of modern 
learning (Riyanton, 2024). 

One important characteristic of the lecture method is its ability to convey broad 
ideas and core concepts efficiently. In learning situations with limited time and a wide 
range of material, lectures allow teachers to provide an initial overview of the topics to 
be studied. This function is relevant in contemporary learning, which requires students 
to understand the conceptual framework before further exploration. Lectures serve as 
advance organizers that help students build initial thinking schemes. With this 
framework in place, students are better prepared to engage in analytical and reflective 
learning activities. Lectures do not stand alone, but are part of a series of 
complementary learning strategies (Ibrahim, 2017). 

In the perspective of modern pedagogy, the lecture method has undergone a shift 
in meaning from a knowledge transmission approach to a directed facilitative approach. 
Teachers no longer simply convey information, but also guide students' thinking through 
narratives, illustrations, and contextual examples. Effective lectures in contemporary 
learning are characterized by the teacher's ability to relate the material to real 
experiences and current issues. This approach makes lectures more dialogical, even 
though structurally they are still teacher-centered. Lectures can also facilitate higher-
level cognitive processes if they are designed consciously and reflectively. This confirms 
that the quality of lectures is highly dependent on the pedagogical competence of 
teachers (Erisyah & El-yunusi, 2025). 

The position of lectures in contemporary learning cannot be separated from the 
characteristics of students. In certain situations, students need direct explanations to 
understand complex or abstract concepts. Lectures serve as a bridge between 
theoretical material and the developing understanding of students. At this point, 
lectures serve as a tool for clarifying concepts, not as the sole source of learning. 
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Teachers play a role in guiding understanding, while also opening up space for students 
to develop their thinking independently. Therefore, the lecture method continues to 
have a strategic position in learning that is oriented towards deep understanding 
(Hirwanto, 2024). 

Contemporary learning that emphasizes student activity often places lectures as a 
less desirable method. However, this view needs to be critically reexamined. Meaningful 
learning activities are not always synonymous with minimal teacher involvement in 
explaining the material. In certain contexts, direct explanation is necessary to prevent 
students from developing misconceptions. Lectures that are structured and 
argumentative can help students understand cause-and-effect relationships, thought 
processes, and the meaning of a concept, and can contribute to the formation of a solid 
cognitive structure before students engage in further exploration (Muthiah et al., 2024). 

Advances in learning technology have influenced the characteristics of lecture 
methods in contemporary learning. Lectures are no longer limited to verbal 
communication alone, but can be enriched with visual, audio-visual, and digital media. 
The use of interactive presentations, supporting videos, and digital illustrations makes 
lectures more interesting and easier to understand. The integration of this technology 
transforms lectures into a more multimodal learning experience. Thus, lectures have not 
lost their relevance, but have transformed in line with the times. This transformation 
confirms that lectures are adaptive and contextual (Siregar et al., 2024). 

Reflectively, the sustainability of the lecture method in contemporary learning is 
also related to the role of teachers as professional educators. Teachers are required to 
be able to design lectures that are not only informative, but also inspiring and encourage 
critical thinking. Effective lectures do not focus on the amount of information conveyed, 
but on the quality of the explanation and the interrelationship between concepts. 
Lectures can be a means of instilling values, building conceptual awareness, and 
fostering students' interest in learning. Reflective lectures have great potential in 
supporting meaningful learning. 

Therefore, it can be understood that the characteristics and position of the lecture 
method in contemporary learning cannot be viewed in black and white terms. The 
lecture method is not an outdated method, but rather a method that requires 
restructuring in pedagogical practice. Lectures remain relevant when used 
proportionally, contextually, and integrated with other learning strategies. The position 
of lecturing as a strategic basic method makes it an important foundation in the learning 
process. Thus, the lecture method will always have a place in contemporary learning, as 
long as teachers are able to manage it reflectively and responsibly in terms of pedagogy. 
 
Relevance and Adaptive Strategies of Lecture Methods in Modern Learning 

The relevance of lectures in modern learning cannot be separated from the 
pedagogical need to convey concepts, frameworks, and main ideas systematically. 
Amidst the development of active and learner-centered learning approaches, lectures 
still have a strategic function as a means of providing initial orientation to learning 
materials, allowing teachers to organize a coherent flow of understanding before 
learners engage in exploratory activities. Thus, lectures are not positioned as an obstacle 
to active learning, but rather as a conceptual introduction that supports further learning 
activities. This relevance shows that lectures are still needed in modern learning, 
especially at the stage of forming basic understanding. Therefore, lectures need to be 
understood as an integral part of comprehensive learning design (Astuti et al., 2025; 
Kartini & Rosyidah, 2024). 
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Modern learning requires flexibility and adaptation of methods according to the 
characteristics of learners and learning objectives. In this context, lectures have shifted 
from a monologue approach to a more interactive communicative strategy. Teachers no 
longer simply convey information, but also build dialogue through provocative 
questions, contextual illustrations, and an emphasis on the interconnection of concepts. 
This adaptive strategy makes lectures more responsive to learners' learning needs. With 
this approach, lectures can stimulate cognitive engagement without abandoning a 
systematic delivery structure and remain relevant when adapted to the dynamics of 
modern learning. 

The adaptive strategy of the lecture method is also evident in its ability to be 
combined with other learning methods. Lectures can be combined with discussions, 
problem-based learning, and collaborative learning to enrich the learning experience of 
students. In practice, lectures are used as a spark or conclusion to learning that serves 
to reinforce concepts. This approach helps students integrate the results of discussions 
and learning activities with the theoretical framework that has been presented. Lectures 
cannot stand alone, but are part of a complementary learning strategy. This integration 
strengthens the relevance of lectures in the context of modern learning that emphasizes 
diversity of methods (Suryadinata et al., 2025). 

The use of educational technology helps strengthen the adaptive strategy of 
lecture methods in modern learning. Lectures are no longer limited to verbal delivery in 
the classroom, but can be developed through digital media such as interactive 
presentations, instructional videos, and learning management systems. Technology 
allows lectures to be presented visually and auditorily, making them easier for students 
to understand. In addition, the use of digital media can help teachers simplify complex 
concepts through illustrations and simulations. In this way, lectures become more 
contextual and relevant to the learning styles of the digital generation. This adaptation 
shows that lectures are capable of transforming in line with developments in learning 
technology (Azizah et al., 2024; Siregar et al., 2024). 

The relevance of lectures—pedagogically speaking—also lies in their role in 
constructing narratives and learning meanings. Lectures enable teachers to convey 
experiences, reflections, and value emphases that are difficult to obtain through 
independent learning activities alone. The narratives conveyed by teachers can help 
students understand the context, background, and implications of the material being 
studied. In modern learning, which is often fragmented by activities, lectures serve as a 
binding force that unites various components of learning. Lectures contribute to the 
formation of holistic and in-depth understanding. This reinforces the relevance of 
lectures as a meaningful pedagogical method (Farhillah et al., 2025). 

Adaptive lecture strategies are also closely related to teachers' professional 
competencies. Teachers are required to have communication skills, mastery of the 
material, and pedagogical sensitivity so that their lectures are not monotonous. 
Effective lectures require careful planning, including the selection of language, 
examples, and delivery flow that are appropriate for the developmental level of the 
students. In modern learning, adaptive lectures position teachers as learning designers 
who are able to strategically manage learning interactions. With this approach, lectures 
are no longer seen as a passive method, but as a means of focused and meaningful 
learning. Based on this, improving teacher competence is a key factor in maintaining the 
relevance of lectures (Riyanton, 2024). 

Modern learning challenges, such as diverse learning styles and the demand for 
critical thinking, are often considered obstacles to the use of lectures. However, these 
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challenges actually open up opportunities for innovation in the application of lectures. 
Teachers can develop reflective lectures that encourage students to think, analyze, and 
relate the material to their experiences. Reflective lectures not only convey information, 
but also encourage students to reflect on the meaning of learning and contribute to the 
development of higher-order thinking skills. This shows that lectures remain relevant in 
modern competency-oriented learning (Astuti et al., 2025; Nasrullah et al., 2024). 

Thus, it can be concluded that the relevance of the lecture method in modern 
learning lies in its ability to adapt pedagogically and contextually. Lectures are no longer 
positioned as a single method, but rather as a strategy that is integrated with other 
learning approaches. Through adaptation in the form of interaction, technological 
integration, and pedagogical reflection, lectures are able to respond to the challenges 
of learning today. The lecture method remains relevant as long as it is used consciously, 
proportionally, and with a focus on learning objectives. This position confirms that 
lectures continue to play a strategic role in modern learning, which is dynamic and 
complex. 
 

CONCLUSIONS  
The lecture method cannot be understood solely as an outdated conventional 

learning method, but rather as a pedagogical approach that has ongoing relevance when 
placed proportionally and reflectively in learning design. This study shows that lectures 
continue to play a strategic role in conveying conceptual frameworks, building initial 
orientation, and helping students understand abstract and systematic core ideas. The 
relevance of the lecture method in modern learning does not lie in its verbal delivery, 
but in the teacher's ability to manage lectures in an adaptive, dialogical, and contextual 
manner. Through integration with other learning strategies and the use of educational 
technology, lectures can be transformed into a communicative and meaningful method. 
Thus, the main issue is not the lecture method itself, but the teacher's pedagogical 
competence in designing and implementing it. Therefore, the lecture method needs to 
be repositioned as an integral part of a flexible modern learning strategy. It should not 
be abandoned, but consciously managed to support the achievement of meaningful 
learning objectives oriented towards the development of student understanding. 
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